
BehaVIor

Effective Interventions for Students with Visual 
Impairments



Agenda
1. Why are we here?
2. Intro to Function of Behavior 

and Behavior Planning
3. Prevent
4. Teach
5. Respond
6. Wrap-Up

(insert a picture)



Why do behaviors occur?
➔ Behavior is communication
➔ To attain something wanted 
➔ To avoid a non-preferred task
➔ Response to frustration/discomfort
➔ Behavior serves a purpose 



Developing a Plan for Difficult Behavior
Developing a hypothesis for 
why the behavior happens.

Functional Behavior 
Assessment 

Identifying how the 
environment will be 
modified and the 

appropriate skills that 
need to be taught and 

learned. 

Behavior 
Intervention Plan 



Functional Behavioral Assessment to Inform A 
Behavior Intervention Plan
Steps to a Basic FBA (DASH) after target behaviors are identified

❖ Define behavior using measurable and observable terms.
❖ Ask about behavior by interviewing staff, student and family.
❖ See the behavior through observations.
❖ Hypothesis statement of where, when and why behavior is occurring. 





Antecedents (A)
Event, Action, or Need that occurs right before an action or 
behavior

❖ Scheduled activity
❖ People present/absent
❖ Being told to begin/stop a task
❖ Non-preferred staff giving directives
❖ Being told no
❖ Transition
❖ Teacher attention to peer
❖ Peer comment
❖ Noise level
❖ Setting events (hunger, tired, illness, family issue before 

school)



Behavior (B)
Definitions of behaviors need to be: 

❖ Observable: The behavior is an action that can be seen. 
❖ Measurable: The behavior can be counted or timed.
❖ Defined so clearly that a person unfamiliar with the 

student could recognize the behavior without any doubts! 
❖ Raising hand 
❖ Putting head down
❖ Refusing to do work or a task 
❖ Calling out
❖ Screaming
❖ Ripping up paper
❖ Hitting
❖ Walking away



Consequence (C)
Event that occurs/exists immediately after the behavior.  

Think of consequences using “as a result of” or “because.” 

❖ Earn reward
❖ Attention  
❖ Delay in routine 
❖ Get a break
❖ Redirected 
❖ Peer response
❖ Remove demand
❖ Sent out of class



The most common function of behavior
To Obtain/Get

Peer attention 
Adult attention 
Desired activity 

Desired object/ items 
Sensory stimulation: 

auditory, tactile, etc. 

To Escape/Avoid

Difficult Task 
Boring Task 
Easy Task 

Physical demand 
Non-preferred activity 

Peer 
Staff 

Reprimands



Hypothesis Statement - guides behavior plan 
Antecedent

/Trigger

When:

Behavior

Student Does:

Consequence
/Outcome

Because:
Function of the 

behavior 

During (setting), student is likely to (target behavior) when (antecedent). The 
function or purpose of this behavior is likely to (details of what he gets or avoids). 



Summary Statement
1. When this occurs… (describe circumstances/antecedents)

2. the student does… (describe target behavior)

3. to get/to avoid… (describe consequences)

Examples:

❖ When transitions occur, Terry throws materials in an 
effort to delay the transition to the next activity.

❖ When the aide’s attention is focused on another 
student, Zoe makes noises, this results in the aide 
scolding and moving closer to Zoe.



Behavior INtervention Plans
❖ Behavior Intervention Plans define the changes in the 

behavior of those who will implement the plan.

❖ The plan describes what we will do to differently to 

prevent behavior, teach new behavior, and/or respond to 

behavior.

❖ The plan is an explanation of how we will redesign the 

environment, not the redesign of individuals. 

❖ The plan describes how we will teach the student 

replacement behaviors. 



Fundamental Rule for a Behavior Plan

You should not propose to  reduce a problem behavior without 
either preventing the need for the behavior, identifying 
alternative behaviors the person should perform instead of 
the problem behavior, or providing a support to have the 

need of the student met in a more appropriate way



Writing the Behavior Plan 
Best outcomes when plan writing is a team approach 

All team members need to have buy in, agree with the plan 
and believe it is manageable in the classroom.

PREVENT

How can we 
prevent the 

problem behavior 
from occurring?

TEACH

How can we teach 
new and 

replacement 
behaviors?

RESPOND

How do we reinforce 
desired behaviors?
How do we respond to 
problem behavior 

without reinforcing?



Prior to Behavioral Intervention keep In Mind
● All kids need positive relationships and to feel valued 
● Independence is critical to keeping kids motivated
● Highly engaging classrooms and schools are critical to 

student success



Prevent
Posted Schedule

Precision Request

Social Stories
Stop behavior from having an 

opportunity to occur



Prevent with VIsual Schedules 
● Traditionally pictures/words
● Establishes clear expectations
● Creates routine & predictability
● Helps to reduce anxiety
● Leads to independence 
● Life-long skill



Tactile Schedules 



Tactile systems



Precision Request
● Script used for communication with a student in a concise, 

predictable, respectful format 
● Preserves adult authority and increases student compliance

★ Tell, don’t ask
★ Proximity control
★ Walk away★ Calm/unemotional

★ Praise compliance

Helps
 to S

top

➔ Askin
g

➔ Naggi
ng

➔ Argui
ng

➔ Threa
ts



Precision Request
1. Use the student’s name, stand fairly close
2. “______, please _______.”
3. Walk away for 5 seconds 
4. If request is completed, or even started, provide a 

positive comment or pat on the back as positive 
acknowledgement for following request.

5. If request is not completed, repeat request 
“______, I need you to _______.”

6. Walk away for 5 seconds
7. If request is completed, or even started, provide a 

positive acknowledgement
8. If request is not completed, follow through with 

pre-planned minor unpleasant consequence (loss 
of privilege, 30 second wait time between 
classes, etc.).

- Safe and Civil Schools



Precision Request
● May be helpful for staff to track data on how often 

requests are followed by the student and what minor 
consequence was utilized

● May want to add a reminder in their tactile schedule that 
a consequence has been added such as a small dot or X at 
recess if they owe 2 minutes prior to heading out 



Social Stories
● Visually represented stories that describe social 

situations and socially appropriate responses or 
behaviors to help individuals acquire and use appropriate 
social skills.

● May address communication, problem solving, decision 
making, self-management and peer relations. 

● Can adapt for Braille or be pre-recorded



Social Stories



Teach

Calming Strategies

Check-In, Check-Out

5-Point Scale with 
Regulation Strategies

Self Monitoring
Provide, instruction and 
model the use of new or 
replacement behaviors



Teach calming strategies
All individuals need to learn ways to self-regulate

First to recognize the need to calm, communicate needs and 
then use a strategy to de-escalate

Will be different for each individual

● A walk, a drink, a fidget, weighted blanket, music, gum, 
read a book, color, jump, swing, play doh, talk, quiet 
place...



Calming tools



Check In Check Out (CICO)
Used to prevent students who are acting out from escalation 
and provide them with more frequent feedback on their 
behavior to reduce future problem behavior

Most beneficial for students who enjoy adult attention



Morning: Student checks in with adult to 
ensure they are prepared & ready to learn.

Throughout Day: Student check in with each 
teacher and receive points on a card (0, 1, or 2) 
related to how closely they met school-wide 
behavior expectations.

Afternoon: Student checks out with an adult 
who totals up the points.

Home: Students may take their point cards 
home either daily or as a weekly summary to 
share with their parents

The cycle repeats itself each day



Check in check out Daily Point Sheet Examples



SElf Monitoring
● Self-management is both a tool to teach other skills and 

an important skill in itself
● Useful technique to assist individuals with disabilities 

in achieving greater levels of independence in 
vocational, social, academic and recreational activities

● To help DECREASE inappropriate behavior
○ Disruption
○ Off task

● To INCREASE appropriate behaviors
○ Social engagement
○ Time management



Benefits of self-management
● Provides students with a sense of ownership for and 

control over their own behavior which is inherently 
reinforcing  and may also make it less likely that 
students will try to control the teacher’s behavior

● Increases the likelihood that teaching appropriate 
behavior will last over time and generalize to various 
settings



SElf management examples



The Incredible 5 point scale



Respond
Tactile Reward System

Planned Ignoring

Reinforce desired behaviors 
and respond to problem 

behavior without reinforcing



Tactile Token Reward System
● Students earn tokens for completing tasks 

or demonstrating desired behaviors
● Reinforce the behavior you WANT to see 
● Provide Feedback so student understands 

what behavior was good
● It’s WHEN the student earns the reward, 

not If 



5 Point Staff Response Script 
● Consistent approach
● Non-punitive
● Non-emotional (you have a plan!)
● Focus on

○ Safety
○ Respect Dignity
○ Teach Self-regulation



Instructional

Level 1 & 2

Focus on:

Teaching

Use of planned ignoring

Behavioral

Levels 3+

Focus on:

Providing a safe 
environment

Reducing and not 
reinforcing challenging 
behavior

Teaching Self-Regulation





Planned Ignoring
Teacher plans to remove all reinforcement for a problem 
behavior by ignoring or pairing ignoring with a reminder 
signal to the student

1. Works best with:
a. Minor but persistent behaviors
b. Attention seeking behaviors
c. Needs to be in student’s control (i.e. this would not help with a 

behavior due to Tourette’s as this is out of the student’s control)

2. Not used with:
a. Potentially dangerous or harmful behavior
b. Significantly disruptive behavior



Planned Ignoring
1. Teacher meets with student individually (may include parents or 

other relevant staff members)
a. Discuss behavior of concern, talk about why it may be occurring and 

discuss plan for ignoring to decrease the behavior
b. Explain that current behavior will no longer result in any attention
c. Share or develop alternative/appropriate ways to get needs met
d. Model and practice these alternative approaches
e. Develop a signal together to help remind the student when the 

behavior is occurring. Signal should be unobtrusive. Touching 
shoulder, clearing of throat, or a short phrase.

2. If inappropriate behavior occurs, teacher will follow agreed 
upon signal and ignoring

3. If appropriate alternative behavior is demonstrated by the 
student, positively acknowledge student at the time or later 
time quietly and individually



Planned Ignoring
4. Follow up with the student! Hold a meeting shortly after 
starting this intervention and then again after another few 
weeks. Discuss progress and provide positives for any 
improvements that have been observed





Resources
➔ Perkins 

http://www.perkinselearning.org/scout/topics/behavior 
➔ RNIB 

https://www.rnib.org.uk/insight-online/behaviour-manageme
nt-strategies 

➔ AFB (Family Connect) Articles www.familyconnect.org 
➔ Autism Internet Modules www.autisminternetmodules.org 
➔ AFIRM modules https://afirm.fpg.unc.edu/ 
➔ PBIS world http://www.pbisworld.com/ 
➔ START Project https://www.gvsu.edu/autismcenter/ 



Contact us with questions
Rachel Jones

rrjones@geneseeisd.org

Barb Olszewski

bolszews@geneseeisd.org 


